THE DIOCESE OF SHREWSBURY

[image: image1.png]









St James’ Catholic High School, 

Cheadle Hulme

4 & 5th June 2007
Report on the

Inspection of Denominational Education

(under Section 48 of the School Inspections Act 2005)
Lead Inspector :  Mr J Toye

Link Inspector : Rev J Gallagher, SDB

The inspection of the denominational education of 

St James’ Catholic High School, Cheadle Hulme

was carried out at the request of the Governors 
of the School in fulfilment of their obligation

under the requirements,

and according to the directives of, 
the School Inspections Act 2005. 
The school was inspected within the framework 

approved by the Bishop of Shrewsbury 

for the conduct of inspection of the denominational education of Catholic Secondary Schools within the Diocese.
Key for Inspection Grades

Grade 1
:
Outstanding

Grade 2
:
Good

Grade 3
:
Satisfactory

Grade 4
:
Inadequate

Description of the school

St James' Catholic High School is smaller than average. It became a specialist humanities college in 2004. Students come from a mix of mainly prosperous but also less advantaged areas. The number of students known to be eligible for free school meals is well below average. The majority of students are White British and the proportion who do not speak English as their first language is low. The school is designated for physically disabled students and, as a result, the number of students identified as having learning difficulties and/or disabilities is twice the national average. Attainment on entry to the school is above average. The school has achieved a number of awards. These include the Healthy Schools Award, the Specialist School and Academies Trust 60% and 70% clubs and St Ann's Hospice award for the best school in Greater Manchester for fundraising.

Overall effectiveness








    Grade 2

St. James’ is a good Catholic school with many outstanding features.

Improvement since the last inspection   






    Grade 2

The school has addressed and continues to address the recommendations made. There is effective self-evaluation of the Catholic life and ethos. Spiritual and moral development is given high priority. The status of curriculum religious education has been raised and achievement in GCSE has much improved. Parents are well informed about students’ progress. Independent learning skills are being developed. The development of ICT in teaching and student research is on-going. 

Leadership and management of the Catholic life and ethos



    Grade 1

The Headteacher and the Senior Leadership Team have a clear vision of the mission of the school as a Catholic school. It is a vision that is inclusive, respecting and celebrating the gifts and talents of all students and staff. It is a vision that is clearly and unambiguously sustained and challenged by Christian beliefs about the God-given dignity of each individual. Staff and students express appreciation for the sense of community within the school. Students speak of being a ‘family’, of knowing and respecting everyone. Disabled students are fully integrated into the life of the school. Members of staff feel very much supported by the Headteacher, the Senior Leadership Team and colleagues. There is a well structured induction process that enables new teachers to feel welcomed, supported and valued members of the staff. Responsibilities are delegated; there are high expectations and people are held accountable but all in the context of a network of support and shared responsibilities within the common mission.           

The pastoral care of students is outstanding. The celebration of achievement is much in evidence; great emphasis is given to praise and encouragement of students. There is a clear system of rewards and merits which is much appreciated by students. They take pride in the fact that they played an important part in drawing up the revised system. There is also a clear and well known system of sanctions which are not seen as punitive by students but as ways of helping them improve and make progress. Staff talked of the importance given to ‘reconciliation’ and students spoke of the possibilities of being able to ‘redeem’ themselves when in trouble.

The spiritual dimension is given high priority and is much in evidence in the general atmosphere and ethos of the school. There are impressive displays on corridors throughout the school which highlight this dimension as well as the moral and cultural dimensions of school life. It is seen in the respectful behaviour of students as they move around the school. It is clearly stated in the Mission Statement and permeates all aspects of life in the school. Department Handbooks address the spiritual dimension within their own curriculum areas. Students in all years are given opportunities to take part in retreats and staff and students gain much from such experiences. There are well planned liturgical celebrations throughout the year. 

An outstanding feature of the school is the work of the School Council. It meets weekly and is involved in planning liturgical services, fund raising activities, in reviewing and improving various aspects of school life including teaching and learning, interviewing new members of staff, the provision of benches, improvements in the toilets. Students feel that they have a voice which is listened to and are proud to serve their peers through the work of the Council. Older students take on responsibilities as ‘buddies’ and peer mentors and undertake appropriate training. They are very involved in fund raising for a number of charitable causes. The work they did for Anne’s Hospice gained them ‘the most committed citizen of the year’ award. The multi-cultural dimension is given prominence in the Citizenship curriculum and in cross curricular activities within departments, in special events such as Holocaust Day and by guest speakers in assemblies.

Governors are dedicated to the Catholic mission of the school. They are well informed and feel that they can express their opinions as ‘critical friends’ of the Headteacher and School Leadership Team; they attend various school events and liturgical services. It is clear from discussion with staff and students that parents are kept informed of the progress of their children and express their appreciation for all that the school does for their children. There are good relationships between the school, the parish communities and with the partner primaries.

Collective Worship









    Grade 1

The act of collective worship and the time given to prayerful reflection in form time is of a very high quality. The liturgy co-ordinator plans and organises liturgical celebrations in close collaboration with members of the religious education department as well as with the music, drama, art and other departments. Students play an active part in the planning and celebrating of liturgical events throughout the year particularly during Advent and Lent. They enjoy doing so and give generously of their time to the preparation of such celebrations. They highlighted the Year 7 Welcome Mass and the Year 11 Leavers’ Mass. These celebrations are prayerful, reflective and youthful and address the needs, concerns, interests and aspirations of the students. In form time there is the opportunity for prayer and reflection prepared at times by teachers and students and it as clear that this is normal daily practice. Form time is used productively to prepare an act of collective worship for their year group. The relationships between students and the Form Tutors are very good and this generates a relaxed friendly atmosphere.      

The chapel provides excellent space for reflection and prayer. On Wednesdays morning prayer is well attended by students and staff. It is well used by various groups and by the religious education department for meditation and other forms of prayer and reflection. Students appreciate this special place and they spoke with feeling of the many staff and students who filled the chapel to overflowing on the morning when they remembered and prayed for Madeleine McCann. Considering the shortage of space in the school, the space allocated to the chapel is evidence of the value and importance given to prayer, reflection and to spiritual development of students and staff.

Achievement and Standards in Religious Education.




   Grade 1
Standards in Religious Education have significantly improved over the last three years and are now high and significantly above national averages.  At GCSE the  A*-C results have increased by 28.3% and now stand at 74% compared to the national average of 58%  The pass rate at A*-G is 98%  this is also high and above the national average.  The results in the Key Stage 3 tests also show a significant upward improvement over the same period and they are better than in many similar schools.

In lessons all students are making and maintaining good progress including those with special educational needs.  The department and the school identified that a very small number of its most able students were underperforming and they introduced several strategies, including master classes, to redress this problem.  These strategies are working well and all students are now making good progress.  Students are gaining knowledge, skills and understanding at a very good rate across both key stages.  This is due to the work done in the department and the school on improving learning and teaching as well as the raised profile of Religious Education as a core, academic subject.  As a core subject all students sit GCSE examinations.  All students have aspirational targets set for their achievement in Key Stage 3 and 4 tests and examinations.  The students are fully aware of their targets and of what they need to do to improve their standards. The use of target setting is embedded in the work of the department and this is forcing up standards.

Teaching and Learning in Religious Education.





   Grade 2
The quality of learning and teaching is never less than good and in some lessons it is outstanding.  All teachers have good subject knowledge and, therefore, they set clear, apt and demanding learning objectives for every lesson.  The learning objectives are always shared with the students at the beginning of the lessons and the students know what they are required to do to improve their learning.  The students respond well to the teaching and remain on task.  They enjoy the subject and readily undertake the tasks set for them.  The work matches the full range of students’ abilities and tasks are well suited to the needs of all.  Lessons are taught at a brisk pace.  In one lesson, for example, pace was maintained to the chimes of Big Ben.  The quality of relationships in lessons between teachers and students and students themselves is a strength of the school and these motivate the teachers to have high expectations of students and they respond well by being willing to learn.
Religious Education has formed close links with the very strong English Department and helps to deliver the good Citizenship courses.  Teachers work collaboratively in developing and delivering mind friendly learning to promote and enhance achievement and learning.  “Mind friendly learning” refers to matching the work set for students to their own preferred best learning methods. This teaches them how best to improve, for example by looking at images or by using words and language.  This has a good impact on learning and achievement.
There is good use of extended questioning by both students and teachers and this consolidates and enhances learning.  Good use is made of teaching assistants to help individuals and groups of students to improve their work.  Relevant homework is consistently set and completed.  This helps students to take responsibly for their own learning and enhances their ability to work independently.  In many lessons there is evidence of students being able to work both collaboratively and independently.
Assessment for learning is good and is used systematically to identify achievement and areas for improvement.  This is understood by students and the majority respond well to advice given by teachers.  In a few cases the use of assessment for learning is not consistently applied and therefore, a small number of students are not aware of what to do to improve their standards.

Where lessons are good but not outstanding this is because the teacher does not provided students with sufficient opportunities for independent learning.

Leadership and Management of the Religious Department.



    Grade 2
Religious Education has a very good temporary head of department who is extremely pragmatic in her approach to the development of the subject.  She is strongly focussed on raising standards and promoting the personal development of all students.  This vision is shared with members of the department team and has created a common sense of purpose among them.  Weaknesses in the department are accurately identified and tackled energetically using various management techniques including working with the English and Citizenship departments.  Good systems are, therefore, in place to resolve problems.  The head of department has revised the curriculum at both key stages to meet more accurately the needs of all learners.  The much improved results in tests and GCSE reflect the impact of these actions.  The members of the department now set and focus on aspirational targets for students and there are high expectations for all to achieve well.  We agree with the judgement that over the last three years learners in Religious Education recognise the importance of the subject as an academic subject and are more enthusiastic about activities undertaken in lessons.

Recommendations for development.

In order to further enhance the education provided the school should:

· Continue to develop the use of ICT to assist the students’ in developing their research skills.

· Provide the students with more opportunities for independent learning.

· Ensure the consistent application of its assessment for learning policy

Capacity for improvement

The school has good capacity to improve with many strategies already in place.
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